Pupil Premium Strategy Statement: East Meon CE
Primary School December 2024

This statement details our school’s use of pupil premium (and recovery premium) funding to help
improve the attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this academic year
and the outcomes for disadvantaged pupils last academic year.

School Overview

Detail Data

Number of pupils in school 83

Proportion (%) of pupil premium eligible pupils 25.3%

Academic year/years that our current pupil premium strategy 2024-2025 and into 2025-
plan covers (3 year plans are recommended) 2026

Date this statement was published December 2024

Date on which it will be reviewed December 2025
Statement authorised by Cat Olver

Pupil premium lead Cat Olver

Governor Lead Jane Cobley

Funding Overview

Detail Amount
Pupil premium funding allocation this academic year £23,676.00
Pupil premium funding carried forward from previous £0

years

Total budget for this academic year £23,676.00
If your school is an academy in a trust that pools this

funding, state the amount available to your school this

academic year




Part A: Pupil Premium Strategy Plan

Statement of intent

At East Meon Primary School, our vision is for all children to make good progress,
achieve highly across the curriculum and be able to take part in all the enriching
opportunities we offer. We want all children to leave our school as confident,
independent and resilient individuals who are ready for the next step of their
educational journey.

As a school, our key approach to enabling all our children to flourish is the use of
high-quality, inclusive teaching. Research proves that this has a significant positive
impact on children’s progress and attainment. In our school, this approach includes:
* Responsive, adaptive children based on continual formative assessments and the
needs of the class;

* A teaching team who are actively trying to identify potential barriers to learning
and find ways to remove these;

» Teaching and refining learning behaviours and a growth mindset;

* High expectations of progress, academic achievement and behaviour at all times
across the curriculum;

 Ensuring there are high levels of attendance.

Our inclusive model, means that children spend the majority of their time in class
being taught by their class teacher alongside their peers. This means that children
are able to build strong, positive relationships with their classroom teacher and
peers.

We want all our children to feel included and to understand that they belong at East
Meon. With this in mind, we work hard to ensure that all children, regardless of
background, are able to access extra-curricular opportunities, are given additional
responsibilities and are supported to develop socially, emotionally and spiritually.

The headteacher (Miss Olver) is the school SENCo, DSL, Pupil Premium Lead and
Designated Teacher. This means that any children who are identified as being
vulnerable can be planned for at a strategic level, taking advantage of all resources
and external agency support which is on offer. This strategic level of leadership for
vulnerable children includes:

+ Identifying which children are vulnerable within our school and ensuring staff are
made aware of these children;

* Decision making around provision, staffing, parental engagement and training;

» Monitoring the progress of vulnerable children and identifying any areas where
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further support is needed,;

* A nominated teacher with a focus on Pupil Premium pupils and nominated SEND
and Pupil Premium governors who monitor the implementation and impact of this
strategy;

* Targeting resources to where they are most able to impact on good progress and
high attainment.

Challenges

This details the key challenges to achievement that we have identified among our disadvantaged
pupils.

Challenge Detail of challenge
number

1 The number of children making up our Pupil Premium group has significantly
increased (18% in December 2023 to 25.3% in December 2024) and appears to
be continually increasing as more families face financial hardship. This means
there are some challenges around monitoring and tracking these individuals.

2 Many of our Pupil Premium children are not achieving age-related expectations
in reading, writing and Maths and are not making expected progress each term.
There are concerns around learning behaviours for some of these children and
how much they are supported with their learning at home.

Writing has been identified as the weakest area for our Pupil Premium children.

38% of our Pupil Premium children also have SEND. This provides an extra
layer of challenge to ensure their needs are met at all times in school.

5 A significant number of our Pupil Premium children require additional social,
emotional and/or wellbeing support. This can be around a number of areas,
including emotional school-based avoidance, anxiety, bereavement and parent
separation.

6 Some of our Pupil Premium pupils experience financial contexts which are very
different to the majority of our other families. Supporting parents to access all
the opportunities offered, including enrichment activities, is key to not only
providing beneficial experiences for the children, but also social equality.

7 A few of our Pupil Premium pupils have low attendance rates, some even fall
into the persistent absentee group.

8 We now have one service family at our school. This has not been the case for a
number of years, so staff may need additional training to effectively support this
family.

Intended Outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan, and how
we will measure whether they have been achieved.
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Intended outcome

Success criteria

To improve attainment of Pupil Premium
children.

Accelerated progress for those children
who are not currently achieving ARE in
reading, writing and Maths.
Interventions used effectively for focus
children to enable quicker progress.
Writing outcomes will improve after a
focus on handwriting, spelling and the
use of high-quality text drivers.

To improve learning behaviours of Pupil
Premium children.

Children will demonstrate positive
learning behaviours during lessons. They
will take responsibility for their own
learning and show sustained listening and
focus during lessons.

To achieve and sustain improved wellbeing for
Pupil Premium children.

Sustain high levels of wellbeing
throughout 2024/25 demonstrated by:

- Full participation in extra-curricular
activities
- Strong friendships sustained

- Positive peer interactions observed for
children’s interaction and behaviour
records

- A significant reduction in emotional
school-based avoidance

To improve the ability of Pupil Premium
children to regulate and respond positively to
emotions.

New ELSA provision to be fully in place
by end of 2024/25 to ensure emotional
needs for all individuals are well
supported and addressed, enabling the
individuals to:

- Make accelerated progress across the
curriculum

- Receive crisis support as required so
that the individual can continue to
positively engage with classroom learning
experience constructive peer socialisation
and develop positive own emotional
resilience.

To improve attendance levels for Pupil
Premium children.

Attendance levels increased, particularly
for those who are currently classed as
persistent absentees.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium) funding this
academic year to address the challenges listed above.




Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £5,176

Activity Evidence that supports this approach Challeng
e
number(
s)
address
ed

Additional Metacognition and self-regulation approaches to support children | 2,3,4

teacher input | to think about their own learning more explicitly such as teaching

to maximise them specific strategies for planning, have been shown to have

thinking and high impact on learning. There is some evidence to show that

challenge. disadvantaged children are less likely to use these strategies so
teaching them directly can encourage greater use in the future.
https://educationendowmentfoundation.org.uk/educationevidence
[teaching-learning-toolkit/metacognition-andself-regulation

Additional Studies have shown that where an LSA interacts with a child it 2

LSA may lead to less teacher interaction which the children need and

provision to could potentially therefore be detrimental overall. Support must

reinforce, therefore be in addition to the teacher input for the session, prior
pre-teach to whole-class learning.

and secure

learning.

Develop use | Using manipulatives and pictorial representations has been 2

of concrete proven to support children to develop their understanding of

resources different mathematical concepts in both KS1 and KS2.

and pictorial | https://educationendowmentfoundation.org.uk/education-

representatio | evidence/guidance-reports/maths-ks-2-3

ns in Maths.

Embed the ‘Mastering Number’ is a mastery learning approach which, as an 2

use of the approach, has consistent positive impacts with effects higher for

‘Mastering primary pupils in Maths. Mastery Learning approaches aims to

Number’ ensure all pupils have mastered key concepts before moving onto

programme the next topic.

to develop https://educationendowmentfoundation.org.uk/educationevidence/

automaticity | teaching-learning-toolkit/mastery-learning

of number

bonds in

EYFS and

KS1.

Embed the Phonics approaches have a strong evidence base that indicates 2

use of ‘Little a positive impact on the accuracy of word reading (though not

Wandle’ necessarily comprehension), particularly for disadvantaged

phonics pupils.

scheme to https://educationendowmentfoundation.org.uk/educationevidence

secure [teaching-learning-toolkit/phonics

phonics



https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/metacognition-andself-regulation
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/metacognition-andself-regulation
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/maths-ks-2-3
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/phonics

learning for
allin EYFS
and Year
1/2.

Y6 teachers
to attend
training to
develop
understandin
g of, and
ways to
support
children to
meet, ARE in
Reading,
Writing and
Maths.

The ‘Year 6 Data Project’ is a course run by the Hampshire
Advisory Team. The course focuses on supporting teachers to

children, including those who are disadvantaged in Year 6.

enable more children to reaching ARE by the end of Year 6. This
should therefore lead to improved progress and outcomes for all

Targeted academic support (for example, tutoring, one-to-one support structured

interventions)
Budgeted cost: £15,000
Activity Evidence that supports this approach Challenge
number(s)
addressed
Small group support, | Tuition targeted at specific needs and knowledge 2,3, 4
higher adult-to-child gaps can be an effective method to support low
ratio, 1:1 support in attaining pupils or those falling behind, both one-to-
lessons and one:
structured One to one tuition | EEF
Interventions. (educationendowmentfoundation.org.uk)
And in small groups:
Small group tuition | Toolkit Strand | Education
Endowment Foundation | EEF
Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £3,500
Activity Evidence that supports this approach Challeng
e
number(
s)
addresse
d
Develop Children who develop their emotional awareness, regulation and 2,57
ELSA ability to focus are able to make more rapid progress with their
provision
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition

to deliver learning. Both targeted interventions and universal approaches can
emotional have positive overall effects:

and social Behaviour interventions | EEF

fsupport (educationendowmentfoundation.org.uk)

or

emotional

difficulties.

Provide Free access to Breakfast Club and After-School Club is a strategy 2,5,6,7
free we hope will lead to improved attendance and punctuality. High
access to levels of attendance are important for both academic success and
Breakfast wellbeing, enabling children to build relationships with staff and

Club and peers.

After- https://educationendowmentfoundation.org.uk/educationevidence/ev
School idence-reviews/attendance-interventionsrapid-evidence-assessment
Club.

Pay for There is strong evidence to suggest that physical activity can 2,6
additional support with physical development and wellbeing and also some
costs evidence that it can lead to additional academic progress as well.
including https://educationendowmentfoundation.org.uk/educationevidence/te
trips, aching-learning-toolkit/physical-activity

swimming

lessons

and

residential

S

Total budgeted cost: £23,676.00



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/educationevidence/evidence-reviews/attendance-interventionsrapid-evidence-assessment
https://educationendowmentfoundation.org.uk/educationevidence/evidence-reviews/attendance-interventionsrapid-evidence-assessment
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/educationevidence/teaching-learning-toolkit/physical-activity

Part B: Review of the previous academic year

Outcomes for Disadvantaged Pupils

This details the impact that our Pupil Premium activity had on pupils in the 2023-2024 academic

year.

Last year’s Pupil Premium Strategy focused on five intended outcomes:

Outcome 1: To improve attainment of PP children.

16 out of the 21 PP children did not achieve age-related expectations in reading, writing
and Maths at the end of the academic year. Some of these children were close to meeting
but had not quite reached the standards necessary.

Two PP children were meeting age-related expectations in some areas (reading, writing
and/or Maths), but were not meeting at the combined level.

One PP children was meeting age-related expectations in reading, writing and Maths
(therefore meeting at the combined level).

Two PP children were meeting age-related expectations at greater depth across reading,
writing and Maths (therefore meeting at greater depth at the combined level).

Outcome 2: To ensure the highest-achieving PP children continue to make good progress.

Two PP children continued to make good progress across the academic year and finished
the year achieving at greater depth across reading, writing and Maths (therefore a
combined score of greater depth). These children were appropriately supported and
challenged to enable them to keep working at this very high standard.

Outcome 3: To ensure PP children with SEND are given the support they need to make
good progress.

Ten of the 21 PP children were also on the SEND register. Staff received significant training
throughout the year using both in-house expertise and external professionals to develop
their knowledge and understanding of how to support these pupils.

Learning walks took place throughout the year with a focus on meeting the needs of
learners with SEND. Findings from these fed into staff CPD and coaching.

Additional resources were purchased to support these children with their learning, such as
coloured overlays, dyslexia-friendly workbooks and additional concrete resources for
Maths.

Whilst many of the PP children with SEND did not meet age-related expectations at the end
of the year, more detailed assessments (including teacher assessments, intervention
assessments and standardised testing such as the Sandwell Test) demonstrated that the
significant majority of children were making progress within their subject areas.



Outcome 4: To improve the learning behaviours of PP children.

Behaviour was a key focus across the school in the Spring and Summer Term with work
done across all classes during lessons, PHSE and collective worship. All children were
taught, and had modelled for them, the desired behaviours.

There were significant improvements in behaviour across the school, including that of PP
children. There was a significant reduction in the number of negative behaviour incidents,
which can be seen by the decreasing number of behaviour entries on the school’s record
systems.

The Primary Behaviour Service was used to support individual pupils and whole cohorts
with behaviour and noted significant improvements in their reports. Two PP children were
put on individualised behaviour plans which worked well to help improve their behaviour.

Outcome 5: To improve the general wellbeing of PP children.

The introduction of the ELSA role throughout the academic year 2023-2024 had a
significant impact on the general wellbeing of three PP children who really benefited from
this additional support.

An additional nurture group was set up for a group of children, including four PP children, in
Year 5 which supported them with friendship and anxiety issues.

InSync interventions were run through the Spring and Summer Terms and these
interventions included six of our PP children. These supported children to develop
resilience and self-regulation strategies.

PP children took part in all class trips and swimming lessons. Six out the eight PP children
in Year 5/6 attended the residential trip in the Summer Term.

There was high attendance of PP children at extra-curricular sporting clubs and events.

Externally provided programmes

Programme Provider
Becoming First Class at Number Every Child Counts
First Class at Number Every Child Counts
Success at Arithmetic Every Child Counts
Fresh Start Phonics Read, Write, Ink
Little Wandle Phonics and Catch Up Little Wandle
Mastering Number NCETM




